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Reflection: Evaluating and Acting On Opportunities
Students feel nice and useful when provided with what makes them active and occupied in a class. They feel most engaged when they are subjected to a learner-centered method of teaching and learning. This method involves the students being the center of knowledge; they are provided with the teacher's materials. This method entails a transition from a teacher-focused classroom environment to one that is focused on the learner's needs. Learning is seen as an active search for knowledge or meaning by the learner rather than being received passively by the learner. The teacher gives the learner a conducive atmosphere to search for knowledge rather than the teacher providing them with all the knowledge. 
The teacher plays the director's role to show and guide the students on what to look for. When students are left to search for learning resources and also for knowledge, they feel free to interact with as many resources as possible in search for knowledge and answers to the tasks given to them. The students, in this case, are the active agents in the teaching-learning process. In these aspects, the students are most engaged in the classroom as they are busy looking for more knowledge.
At times the students may register low engagement in class. This could be because of the content, the teacher, and also the environment. The learning environment is essential for students in class and can positively determine whether they will be engaged or not engaged. The students feel least engaged when they are introduced to an environment that is not favorable for learning. These unfavorable conditions of the ground could be tensions between teachers and other stakeholders in the school.  This is because the students will tend to show low concern for learning since it will make them feel low and demotivated. The students may also feel least engaged when the content being taught in class is not understood or delivered to the teacher's wrong.
One of the most helpful action is the course objectives and evaluation. This action is essential for a teacher. The teacher should provide every course objectives, and it is critical to the students in the class. The objectives in any course help the student gain a gist of the content or the information to be contained and covered in learning. These objectives help the students to predict the content in the course. Evaluation is also an essential thing in learning since the students can realize their level of acquiring the class content. This may include exams or continuous assessments administered by the teacher to measure students' understanding.
A few things surprised me as a student. When the content taught in class is not covered in the tests. At times some teachers administer tests with content outside the one introduced in the course. As a student, I get surprised because I expect the content taught in class to appear in the tests. Another thing that surprises me is the teacher's issue with very little or no idea of a specific content or subject teaching. This is because the teacher is supposed to have enough knowledge of the course he or she is teaching.
There are things that I found confusing while learning in a classroom. Complicated concepts that are not well explained or elaborated tend to be confusing. This is because they are hard to understand and demand clear explanations to get them and understand them well. Also, when a lot of information is taught to students for long hours may be confusing. Students need to be taught a small concept that is easy to understand and comprehend for short sessions. This will ensure that the students are not mentally tired.
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